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A Study of Dictionary Use by Libyan English
Undergraduate Students

Fouad Abdalhamid
( Lecturer at the English Department. Omar Almukhtar University. Libya )

Abstract.

This study is an attempt to investigate dictionary use among Libyan English students.
The main goals of this study are to identify the types of dictionaries employed by
Libyan EFL students, frequency of dictionary use, the type of lexical information
sought in a dictionary, and the problems encountering Libyan EFL students while
using a dictionary. The data was collected through a questionnaire administered to
English students enrolled at the first year. The results of the study reveal that Libyan
EFL students favor bilingual dictionaries over monolingual dictionaries. It was also
found that the Libyan EFL students are not trained on how to use the dictionary
effectively. As a result, these learners fail to take full advantage of the available
dictionaries. For example, they primarily seek the definition of the target word and
neglect other important information about the target word such its use and etymology.
The results also reveal some of the most common problems encountering Libyan EFL
students while using the dictionary such as identifying the right meaning in a
polysemous word and failure to understand the definitions in monolingual
dictionaries. The implications of these findings are discussed, and there are
suggestions made regarding the importance of teaching dictionary skills.

Key words: Libyan EFL students, dictionary use, dictionary types, attitudes and
problems in dictionary use.
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Introduction.

Dictionary, being an essential tool for language learning, deserves to be allotted
specific time in class since learning to use it is a priority if one desires to enlarge their
vocabulary repertoire. Moreover, dictionaries in EFL settings where there is only a
limited input of the target language are valuable tools for learning about the language
and culture, especially when the teachers are not available and the students take full
responsibility for their own language learning (Cubillo, 2002).

Dictionaries are faithful companions to language learners because they
provide instant and accessible meanings of unfamiliar words for the learners.
Therefore, the indispensable role of dictionaries in language learning has been
emphasized by both teachers and researchers (Tseng, 2009). Dictionary is a rich
source that provides learners with knowledge including not only the definition,
spelling, and pronunciation of words but also detailed information such as etymology,
collocations, and register

Research has also revealed that training on how to use the dictionary is
essential; without this kind of training, EFL learners won't be able to take full
advantage of dictionaries (Fan, 2000; Wright, 1998). It is, however, noticeable that
EFL learners are not efficient users of the dictionary and fail to benefit from the many
lexical features that dictionaries offer. Therefore, this study will investigate how
dictionaries and types of dictionaries are employed by Libyan EFL learners.

Literature Review.

The dictionary is an essential tool that largely facilitates learning a second language.
It is a rich source that offers classified information on lexemes, including their forms,
meanings, usage, pronunciation, and origin. Because of the dictionary's valuable
assistance, L2 learners start using it as soon as they begin learning a language.

A close look at the literature reveals that the dictionary is one of the oldest
and mostly used books in literate societies with numerous and various names given to
it (Kirkness, 2004). According to Schofield (1995), dictionaries play a major role that
is as important as teaching grammar in teaching and learning English. Bejoint (1981)
ascertains that a good dictionary must have specific features such as paper quality,
good binding, offering encyclopedic information, clear definitions, usage guidance,
including idioms, antonyms, synonyms, and most importantly being easily accessible.

Wright (1998) defines the dictionary as the most readily accessible, most
widely employed and cheapest learning resource. It is an abundant resource of
information for L2 learners as it provides them with deep knowledge about
vocabulary, including not only meaning, pronunciation, parts of speech, collocation,
but also deeper information such as etymology and register (Nakamura, 2000). The
role of the dictionary even goes beyond providing lexical knowledge by assisting L2
learners in the comprehension and production of the text (Nation, 2001).
Furthermore, Wang (2007) portrays the value of dictionaries for the second language
learners as the value of maps for tourists.

Unfortunately, despite the importance of the dictionary in learning a second
language, the use of dictionary by L2 learners has not attracted the attention of L2
researchers. Moreover, researching using the dictionary by L2 is relatively recent,
and there hasn't been much research conducted thus far. The use of dictionary was
first investigated by Tomaszczyk in 1979 through a questionnaire that aimed to find
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information about the participants’ personal language learning history, current
language use, use of dictionaries, and evaluating the information dictionaries offer.
The results showed that dictionaries were mostly used for translation purposes, then
writing and reading came next respectively. The results also indicated that the
participants preferred to use bilingual dictionaries regardless of their language
proficiency level.

However, the most known and cited study of dictionary use by EFL learners is
the one carried out by Bejoint in 1981. The study investigated the use of dictionary
by French EFL learners through a questionnaire. The results indicated that the
majority of the students preferred to use monolingual dictionaries and that for the type
of information for which the participants consulted the dictionary, meaning was the
most frequently sought type of information whereas etymology was the least sought
type of information.

In another dictionary use study by Battenburg (1991), a dictionary use
questionnaire was administered to participants at three language proficiency levels:
elementary, intermediate, and advanced. The results indicated that most of the
participants owned bilingual dictionaries.  The results also showed that the
participants used dictionaries mostly to look up definitions, and they rarely consulted
dictionaries for etymology.

Kharma (1985) surveyed 284 students from the English Department at Kuwait
University on dictionary use. The results showed that although the participants had
both monolingual and bilingual dictionaries, they had preference for using bilingual
dictionaries. The results also revealed that the participants had received little
instruction on how to use the dictionary. It was also found that the participants faced
difficulties understanding the vocabulary used to explain the meaning of words in
monolingual dictionaries.

Taylor (1991) investigated dictionary use by Malaysian EFL learners. A
dictionary use questionnaire was administered to students at tertiary levels to find out
the preferred types of dictionaries, the type of information dictionaries were consulted
for, and the difficulties encountered by the participants while using dictionaries. It
was found that half of the subjects in the study used bilingual dictionaries, and that
dictionaries were mostly used to look up definitions. Furthermore, understanding
pronunciation symbols, and identifying the right meaning of polysemous words were
the most frequently reported difficulties.

Schmitt (1997) investigated the use of dictionary by Japanese EFL
learners. The results indicated that 85% of the subjects in the study owned bilingual
dictionaries, and only 15% of the participants used monolingual dictionaries. In
addition to this study, Baxter (1980) surveyed Japanese learners of English on
dictionary use. A questionnaire was administered t 0342 Japanese EFL learners at
three international universities. The findings of the study indicated that the subjects
depended mainly on bilingual dictionaries and rarely used monolingual dictionaries.

In another study that aimed to investigate vocabulary learning strategies
employed by Sudanese learners of English by Ahmed in 1999, it was found that when
it comes to dictionary use, the participants encountered difficulties understanding
derivations, grammar classes of words, and the examples used to explain word usage.
This study is the least optimistic study published in this field of research.
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Al-Qudah (2014) investigated the ownership and use of dictionary among
Jordanian students of English. The sample of the study consisted of undergraduate
students majoring in the English department at four public and private universities.
The data of the study, which was gathered through a dictionary use and ownership
questionnaire, revealed that a little more than half of the sample owned printed
monolingual and bilingual dictionaries. However, most of the participants preferred
to use electronic dictionaries.

Statement of the Problem.

Despite all of the studies in the field of dictionary use by EFL students, the researcher
has found no research that has ever been conducted on dictionary use among Libyan
EFL learners of English. To bridge this gap in the literature, this study will
investigate dictionary use by Libyan students majoring in the English language.

Significance of the Study.

The significance of this study stems from the topic it tackles, which aims to identify
how the dictionary is used by English EFL learners in the Libyan context.
Investigating this kind of dictionary use will help university instructors improve
learning strategies employed by the Libyan students of English. Furthermore, the
study will contribute unavailable data to the research literature of dictionary use
among Libyan EFL learners. The findings of this study can be used by teachers
working with other students in similar contexts who share some background with the
participating students in this study.

Research Questions.

The present study attempts to answer the following questions:

1. Are the Libyan ELF students given any training on how to use the dictionary?
2. What are the attitudes of Libyan EFL students towards dictionary use?

3. What kind of dictionaries do the Libyan EFL students use?

4. What are the types of activities for which Libyan EFL students need to use the
dictionary?

5. What kind of lexical information do the Libyan EFL students look up in the
dictionary?

6. What problems do Libyan EFL students encounter while using the dictionary?

Research Methodology.

In order to achieve the set goals of this study, the researcher has devised a
questionnaire adapting it from Hamouda (2013), a study on dictionary use among
Saudi EFL learners. This study is quantitative, and the data obtained has been
statistically analyzed, measuring and comparing the percentages of the participants'
responses to the questionnaire items.

Participants.

The participants of the study were students in the English department at Omar
Almukhtar University. Thirty two students from the first year were informed of the
purposes of the study and willingly responded to the questionnaire. Their age range
was between 17 and 19. All of these participants had studied English for more than 6

Benghazi Modern University
info.jmbush@bmu.edu.ly Dr.salahshalufi@bmu.edu.ly
Mobile +218945429096




years before they majored in English at university, starting at middle school through
high school.

Instrument.

After a thorough examination of the related literature (Bejoint, 1981; Diab, 1990;
Battenburg, 1991; Al-Ajmi, 1992; Hamouda 2013), a questionnaire was adapted from
Hamouda (2013), a study on dictionary use among Saudi EFL learners. Some
modifications were made for the questionnaire in order to make it more appropriate
for the context and goals of the study. For example, some statements were reworded
and some phrases were added to make these statements clearer to the respondents.

The questionnaire consisted of 41 statements and was divided into five main
parts. The first part investigated the participants' previous training on dictionary use
and their attitudes towards dictionaries. The second part was aimed to find out the
participants' preferences for dictionaries with regard to the dictionary language and
format (e.g. paper, online, or electronic). The third part was devoted to dictionary use
frequency, and how far these participants consulted the dictionary in relation to
various language skills. The fourth part revealed the type of information the
participants consulted the dictionary for. The last section dealt with the problems that
the learners encountered while consulting a dictionary.

Procedure.

Prior to conducting the study, the questionnaire was piloted with a few students in
order to check the clarity of the items and validity of the data- gathering tool. As a
result, some modifications including changing the wording of some items were made
such as the word essential in item 8 was replaced with the word important.
Additionally, more statements were added to clarify some items were made in order
make the questionnaire more appropriate to the context and participants of the study
such as adding the phrase"” to know the origin of words" to item 30. The results of the
piloted questionnaire were excluded from the study.

The modified questionnaire was administered to the participants during the
academic year 2019-2020. All of the participants were informed of the objectives of
the study, and they gave consent to participate in the study. The participants were
encouraged to give true and honest responses.

Data Analysis.

The data has been quantitatively collected from the participants' responses to the
questionnaire. In order to analyze the data, the percentages of the participants'
responses were calculated, and compared to each other.

Limitations of the Study.
It is hard to generalize the findings of this study because of the following limitations:

First, the study is limited to Libyan English students enrolled in the first year at the
English department from one university. Including participants from more than one
institution could have yielded more reliable results. Secondly, although the sample
was very representative of the participating student population, it is still relatively
small; a larger sample would have been more reliable and representative.
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Results and Discussion.

The first part of the questionnaire seeks to find an answer to the first and second
questions of this study pertaining to the participants' previous training on dictionaries
and their attitudes towards dictionaries. This part consists of 10 statements which are
presented in table 1 and 2.

Table 1 Training on how to use the dictionary

Training on the use of dictionary Agree Disagree

NO % NO %
1) I have learned in class how to use 02 6.25 30 93.75
a dictionary?
2) | know how to use a dictionary. 21 65 11 35
3) | started to use dictionaries at university. 12 37.5 20 62.50
4) | started to use dictionaries at high school. 14 43.75 18 56.25
5) | started to use dictionary as early as at 06 18.75 26 81.25
middle school.

Table 1 shows the statistics regarding the participants' previous training on
how to use the dictionary. The results show that 30 (93.75 %) of the participants have
never had any training on using the dictionary. The results also show that 12
(37.50%) of the subjects started using the dictionary at university, whereas 14 (43.75
%) of the subjects began to use the dictionary at high school, and only 6 (18.75 %)
used the dictionary as early as middle school.

This training gap is created due to the fact that university teachers believe that
the students receive some training on dictionary use at high school, whereas high
school teachers think that it is not necessary to give the students any instruction on
how to use the dictionary assuming that it is a simple process to learn how to use the
dictionary.

Below is Table 2 which presents the results to the second question of the study.

Table 2 The attitudes towards dictionary use

The attitudes towards dictionary use Agree Disagree
NO % NO %
6) I don’t like to use a dictionary. 12 37.5 20 62.50
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7) 1 like using a dictionary during class. 12 37.5 20 62.50

8) A dictionary is an important learning 23 71.87 09 28.13
tool for me.

9) Using a dictionary in the exam helps me. 22 68.75 10 31.25
10) | am satisfied with the kind of dictionary 22 68.75 10 31.25

| use in the classroom.

Table 2 presents the statistical data gathered regarding the participants'
attitudes towards using the dictionary in general. This data was obtained from the
participants' responses to the questionnaire statements numbered from 6 to 10. As
shown in the table above, 20 (62.5 %) of the participants indicated that they like using
the dictionary in general, and 23 (71.87%) of the participants agreed that the
dictionary is an important language learning tool.

Statements 7 and 9 asked the participants about whether they like using the
dictionary in specific situations such as during the class or in an exam. The
participants' answers indicate that 22 (68.75%) of them have preference for using the
dictionary during an exam, whereas 20 (62.50%) of the participants doesn't like to use
the dictionary during the class. Statement 10 asked the participants whether they are
happy with the kind of dictionary they use; 22 (68.75%) of the participants showed
satisfaction with the types of their dictionaries.

The data shown in this table confirms that the participants have positive
attitudes towards dictionary use. Teachers should take advantage of this positive
attitude and assist the students in order to learn how to use the dictionary effectively.

The second part of the questionnaire aims to answer the third question regarding the
subjects' preferences for the dictionary language types and formats. This part is
comprised of 7 items: four items are presented in table 3 and the other three items are
shown in table 4.

Table 3 Dictionary language types

Dictionary language types Agree Disagree
NO % NO %
11) I like to use the E-A bilingual dictionary. 25 78.15 07 21.85
12) 1 like to use the A-E bilingual dictionary. 12 37.50 20 62.50
13) I like to use the E-E-A bilingual dictionary. 19 60 13 40
14) 1 like to use a monolingual dictionary. 12 37.5 20 62.50

The data in table 3 displays the subjects' responses to the questionnaire
statements pertaining to the language types of the dictionary. As shown in the above
table, English- Arabic bilingual dictionary topped the list as 25 (78.15%) of the
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subjects indicated their preference for using this type of dictionaries. The E-E-A
bilingual dictionary came second in the ranking order, as 19 (60%) of the subjects
reported their preference for this type of dictionaries. However, the least preferred
types of dictionaries are the monolingual dictionary and the Arabic-English dictionary
as only 12 (37.50%) of the subjects had preference for them. This finding is in
agreement with findings of earlier studies such as Al-Ajmi (1992), and Diab(1990),
who both found that their Arabic learners of English preferred E-A bilingual
dictionary over the other types of the dictionary.

However, this preference for the bilingual E-A dictionary over the
monolingual dictionary is not confined to Arabic learners of English. Rather, it seems
to be the case with English learners from other language backgrounds as indicated by
other studies with their language equivalent to the bilingual E-A dictionary, for
example Tomaszczyk (1979), Baxter (1980), Bejoint (1981), and Hartmann (1983).
This preference for bilingual dictionaries can be justified by the fact that learners feel
more secure when they have access to explanation or translation in their own native
language (Laufer, 1997). Furthermore, learners don't prefer monolingual dictionaries
because they encounter a lot of difficulties understanding the definitions, especially
the learners at low language proficiency levels (Bejoint, 1981; Laufer, 1997).

The fourth section of the questionnaire contains three items that aim to find out the
participants' preference for the format of their dictionary.

Table 4 Dictionary format

Dictionary format Agree Disagree
NO % NO %
15) I use Paper dictionary. 09 28.13 23 71.87
16) I use Electronic dictionary. 24 75 08 25
17) 1 use Online dictionary. 21 65.60 11 34.40

As the data shows in table 4, 24 (75%) of the participants indicated their
preference for using an electronic dictionary, whereas the paper dictionary was the
least preferred type of dictionary with only 28.13% of participants indicating their
preference for it. A relatively good number of participants, 21, constituting 65.60 % of
the participants reported preference for the online dictionary.

Learners tend to use electronic dictionaries because they provide fast
translation for them. However, the information that electronic dictionaries provide for
the learners is very limited compared to the information provided by the paper
dictionary. For example, paper dictionaries provide information about word categories,
usage, derivative, illustrations and examples, whereas electronic dictionaries provide
only voiced pronunciation, instant translation and meaning of the target word.
Additionally, most students don't have access to the internet all the time, and this is
most likely why the online dictionary is less preferred than the electronic dictionary.
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The third part of the questionnaire is an attempt to answer the fourth question of the
study, and it consists of 5 items that show how far the Libyan EFL students use the
dictionary for their four language skills (speaking, listening, reading, and writing) and
translation activities.

Table 5 Dictionary use to aid language skills

Dictionary use for different language activities Agree Disagree
NO % NO %

18) I use the dictionary during or after listening. 23 71.87 08 25

19) I use the dictionary when | read an 26 81.25 05 15.62

English text.

20) I use the dictionary when | want to write 22 68.75 09 28.12

in English.

21) | use the dictionary when | speak or wantto 09 28.12 23 71.88

speak in English (for preparation or after speaking).

22) | use the dictionary to translate from Arabic 28 87.50 04 1250

into English or from English into Arabic.

The table above presents the data obtained from the participants’ responses
with regard to their use of the dictionary to aid their four language skills and
translation. A close look at the table reveals that the dictionary is mostly used to
assist the participants to translate from Arabic to English; 28 (87.50) of the
participants confirmed that they use the dictionary for A-E translation. Using the
dictionary to assist their reading skill comes second in the ranking order as 26
(81.25%) of the participants reported using the dictionary while reading in English.
This shows that translation and reading requires frequent use of the dictionary by the
students.

Moreover, 23 (71.87%) of the participants indicated that they use the
dictionary while listening in English, and 22 (68.75%) of the participants reported
they use the dictionary for writing purposes. However, a low dictionary use
frequency was reported in the speaking activities, as this has been reported by Only 9
(28.12%) of the participants.

The fourth part seeks to answer the fifth question of the study, and it consists
of 10 statements dedicated to the type of information the participants reported seeking
while consulting the dictionary.
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Table 6 Types of information dictionaries are consulted for

Types of information looked up in a dictionary Agree Disagree
NO % NO %
23) | use a dictionary to look up the meaning of 30 93.75 02  06.25
a word or a phrase.
24) | use a dictionary for synonyms. 23 71.87 09 28.12
25) | use a dictionary to look up antonyms. 25 78.12 07  21.87
26) | use a dictionary to check spellings. 29 90.62 01 03.12
27) | consult a dictionary when | want to 25 78.12 06  18.75
know the pronunciation of a vocabulary item.
28) | consult a dictionary when | want to see 17 53.13 15  46.87
some examples about uses of a certain word.
29) | use a dictionary to find out what 'part of 18 56.25 14
43.75

speech'a word is (i.e., n., v., adj., etc.) or the
derivations of such vocabulary items.

30) I use a dictionary for etymology 13 40 19 60
(to know the origin of the word).

31) I use a dictionary to find out whether 13 40 19 60
a word is in common usage.

32) | use a dictionary to check for 15 46.87 17 53.13

collocations, i.e., words and phrases.

As shown in the above table, the most frequently looked-up information is
meaning, followed by spelling, pronunciation, antonym, synonym, grammar,
examples, and collocations. Usage and etymology come last as the least frequently
looked up categories of information. The table clearly shows that the majority
(93.75%) of the participants use a dictionary to look up the meaning of a word or a
phrase. This confirms the same findings in other key studies on dictionary use in
which the participants mostly checked their dictionaries for the meanings of words
(Tomaszczyk, 1979; Bejoint, 1981; Battenburg, 1990).

Spelling is ranked as the second most frequently checked lexical information
by participants in this study (90.62%). This concurs with findings by Tomaszczyk,
(1979) and Hartmann, (1999) which indicate that spelling is of great importance for
learners of English.

The third most frequently checked lexical information by Libyan EFL students
is pronunciation and antonyms with a percentage of 78.12% of participants reporting
checking them in their dictionaries. This means that pronunciation information tends
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to be consulted more frequently by participants in this study, and this is in agreement
with findings from other studies such as Tomaszczyk (1979), Bejoint (1981), Kharma
(1985), and Diab (1990) who reported in their studies that the participants had
consulted pronunciation relatively frequently. Looking up synonyms comes after
antonyms in the ranking order with 71.87%.

It is also worth noting that consulting the dictionary for grammatical
information, examples and collocation doesn't seem to be frequent with only 56.25 %,
53.13% and 46.87% respectively. Etymology and Usage were the least frequently
checked lexical information with 40%.

The last part of the questionnaire is dedicated to answer the last question of the study.
It is composed of nine items that deal with difficulties that face the EFL learners
while using the dictionary.

Table 7 The difficulties in dictionary use

Problems encountered while using a dictionary Agree Disagree
NO % NO %
33) I cannot find the word I am looking up 23 71.87 08 25
34) It is difficult to understand the definition 19 60 13 40
35) It is difficult to identify the right meaning 28 87.50 04 1250
in a polysemous word.
36) It is difficult to find the information I want. 19 60 12 37.50
37) The information | find in the dictionary 17 53 14 43.75
IS not enough.
38) It takes much time to consult the dictionary. 14 43.75 18  56.25
39) Too few examples are given in the dictionary. 14 43.75 17 53.13
40) Unclear examples are given in the dictionary. 14 43.75 17  53.13
41) | cannot understand the pronunciation 12 37.50 19 60
information.

According to the statistics shown in the table above "identifying the right
meaning in a polysemous word" is the most common problem facing the participating
Libyan EFL learners. 28 (87.5%) of the participants indicated having this problem
while using the dictionary. This problem is very common to all EFL learners and is
not confined to Libyan Learners. The same problem was found to be the most
frequently encountered among Saudi EFL learners in Hamouda (2013).

The statistics also reveals that "finding the word I am looking up” is the
second most common problem as reported by 71.87% of the participants. Again, this
result is in agreement with previous studies such as Hamouda (2013). Both of
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understanding the definition and finding the information sought come third in the
common problems ranking orders. Both of these problems were reported by 19 (60%)
of the subjects. The inability to understand the definitions can be caused due to
encountering unfamiliar words in the definition, especially for elementary and low
pre-intermediate learners.

Less than half of the participant (43.75%) indicated facing problems in
dictionary use such as spending too much time consulting the dictionary, not finding
enough examples, and the examples provided are not clear. Understanding the
pronunciation information was the least common problem with only 37.50% of the
participants reporting it. The majority didn't face problem with pronunciation because
they were having a phonetics class in which they were introduced to the phonetic
transcription and symbols.

Conclusion and Recommendations.

This study was an attempt to cover some aspects about dictionary use by Libyan EFL
learners. Many conclusions can be drawn from the study. First, in agreement with
the findings of earlier studies that were conducted on Arabic EFL learners (Al-
Ajmi,1992; Diab,1990; Hamouda, 2013), this study has revealed that Libyan EFL
students don't receive any instruction on how to use the dictionary neither early at
schools nor later at university.

Second, it was found that Libyan students have positive attitudes towards
using the dictionary as a language learning strategy, and they value it as a learning
tool. This finding concurs with the finding of Hamouda (2013), who found the same
positive attitudes among Saudi EFL learners. Third, the study revealed that Libyan
EFL learners prefer to use bilingual dictionaries, and this finding is similar to finding
in other key studies on Arabic EFL learners such as Al-Ajmi (1992), and Diab (1990),
and Hamouda (2013). Fourth, it was found that Libyan EFL learners have preference
for electronic dictionaries over paper and online dictionaries, and this finding is
consistent with the findings in Hamouda (2013).

Moreover, it was found that Libyan EFL learners use the dictionary mostly
for translation and reading purposes. However, there is low frequency use of
dictionary for speaking activities. Furthermore, the results indicated that looking for
the meaning of words was the main purpose of dictionary use and tracing the origin of
words was the least sought information in dictionary use among Libyan EFL learners.
These results are similar to the results in Hamouda (2013). Finally, the data showed
that identifying the right meaning in a polysemous word was the most common
problem, and understanding the pronunciation information was the least common
problem encountering Libyan EFL learners.

Based on the findings of this study, a number of recommendations could be
made. First, university teachers should provide instructions to their students on how
to use the dictionary and don't assume they have received such instruction in schools.
Second, teachers should take advantage of the positive attitudes of the students
towards dictionaries and encourage them to use monolingual dictionaries as this will
help grow their vocabulary repertoire.

Third, teachers should inform their students of online dictionaries and how
these dictionaries are constantly updateable that they include even the most recently
coined word. Fourth, teachers should teach their students about the good lexical
features of their dictionaries such as the inclusion of derivatives, antonyms, and
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synonyms, and how this helps improve their vocabulary proficiency. Finally, teachers
should teach students vocabulary learning strategies such as guessing unfamiliar
words from the context as this will help the students overcome the problem of
identifying the right meaning of a polysemous word.
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Appendix | Questionnaire

Agree Disagree
1) I have learned in class how to use a dictionary?

2) 1 know how to use a dictionary.

3) | started to use dictionaries at university.

4) | started to use dictionaries at high school.

5) | started to use dictionaries as early as middle school.
6) I don’t like to use a dictionary.

7) | like using a dictionary during class.

8) A Dictionary is an important learning tool for me.

9) Using a dictionary in the exam helps me.

10) | am satisfied with the kind of dictionary | use in classroom.
11) I like to use the E-A bilingual dictionary.

12) | like to use the A-E bilingual dictionary.

13) I like to use the E-E-A bilingual dictionary.

14) 1 like to use a monolingual dictionary.

15) I use Paper dictionary.

16) | use Electronic dictionary.

17) I use Online dictionary.

18) 1 use the dictionary during or after listening.

19) I use the dictionary when | read an English text.

20) I use the dictionary when I want to write in English.

21) | use the dictionary when | speak or want to speak in English (either for
preparation for or after speaking).

22) | use the dictionary to translate from Arabic into English or from English into
Arabic.

23) | use a dictionary to look up the meaning of a word or a phrase.
24) 1 use a dictionary for synonyms (similar words).

25) | use a dictionary to look up antonyms (the opposites).

26) 1 use a dictionary to check spellings.

27) | consult a dictionary when | want to know the pronunciation of a vocabulary
item.
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28) | consult a dictionary when | want to see some examples about the uses of a
certain word.

29) | use a dictionary to find out what 'part of speech’ a word is (i.e., n., v., adj., etc.)
or the derivations of such vocabulary items.

30) I use a dictionary for etymology (to know the origin of the word).
31) I use a dictionary to find out whether a word is in common usage.
32) | use a dictionary to check for collocation, i.e., words and phrases.
33) I cannot find the word I am looking up.

34) It is difficult to understand the definition.

35) It is difficult to identify the right meaning in a polysemous word (a word that has
many meanings).

36) It is difficult to find the information | want.

37) The information | find in the dictionary is not enough.
38) It takes too much time to consult the dictionary.

39) Too few examples are given in the dictionary.

40) Unclear examples are given in the dictionary.

41) | cannot understand the pronunciation information.
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