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للعلوم  الحديثة مجلة جامعة بنغازيشروط كتابة البحث العلمي في 
 والدراسات الإنسانية

 

 كهًح(. 051انًهخض تانهغح انؼشتٛح ٔتانهغح الاَعهٛضٚح ) -1

 انًمذيح، ٔذشًم انرانٙ: -2

 .)َثزج ػٍ يٕػٕع انذساعح )يذخم 

 .يشكهح انذساعح 

  .أًْٛح انذساعح 

  .أْذاف انذساعح 

  .انًُٓط انؼهًٙ انًرثغ فٙ انذساعح 

 انرٕطٛاخ(. -انخاذًح. )أْى َرائط انثؽس  -3

 لائًح انًظادس ٔانًشاظغ. -4

 .انًشاظغانًظادس ٔ( طفؽح يرؼًُح انًلاؼك ٔلائًح 55طفؽاخ انثؽس لا ذضٚذ ػٍ ) ػذد -5

 القواعد العامة لقبول النشر
 ا انششٔؽ اٜذٛح:ذمثم انًعهح َشش انثؽٕز تانهغرٍٛ انؼشتٛح ٔالاَعهٛضٚح؛ ٔانرٙ ذرٕافش فٛٓ    .0

 ،ًٔذرٕافش فّٛ ششٔؽ انثؽس انؼهًٙ انًؼرًذ ػهٗ الأطٕل انؼهًٛح ٔانًُٓعٛح  أٌ ٚكٌٕ انثؽس أطٛلا

يٍ ؼٛس الإؼاؽح ٔالاعرمظاء ٔالإػافح انًؼشفٛح )انُرائط( ٔانًُٓعٛح ٔانرٕشٛك ٔعلايح انًرؼاسف ػهٛٓا 

 .انهغح ٔدلح انرؼثٛش

  أٔ يغرم يٍ سعانح أٔ اؽشٔؼح ػهًٛح أخشٖألا ٚكٌٕ انثؽس لذ عثك َششج أٔ لذٌو نهُشش فٙ أ٘ ظٓح. 

 ٌٔيطثٕػاَ ػهٗ يهف ٔٔسد،  -ئٌ ٔظذخ  - ٚكٌٕ انثؽس يشاػٛاً نمٕاػذ انؼثؾ ٔدلح انشعٕو ٔالأشكال أ

 Times New( تخؾ )05( نهغح انؼشتٛح. ٔؼعى انخؾ )'Arial 'Body( ٔتخؾ )01ؼعى  انخؾ )

Roman.نهغح الإَعهٛضٚح ) 

 ٌذكٌٕ انعذأل ٔالأشكال يذسظح فٙ أياكُٓا انظؽٛؽح، ٔأٌ ذشًم انؼُأٍٚ ٔانثٛاَاخ الإٚؼاؼٛح أ.  

 أٌ ٚكٌٕ انثؽس يهرضيا تذلح انرٕشٛك ؼغة دنٛم ظًؼٛح ػهى انُفظ الأيشٚكٛح APA))  ٔذصثٛد ْٕايش

 انًشاظغ فٙ َٓاٚح انثؽس ػهٗ انُؽٕ اٜذٙ:انًظادس ٔانثؽس فٙ َفظ انظفؽح ٔ

  انًظذس،  انًشاظغ تزكش اعى انًإنف، شى ٕٚػغ ذاسٚخ َششج تٍٛ ؼاطشذٍٛ، ٔٚهٙ رنك ػُٕاٌأٌ ذصُثد

 .انظفؽح ٔسلىٔسلى انعضء، يرثٕػاً تاعى انًؽمك أٔ انًرشظى، ٔداس انُشش، ٔيكاٌ انُشش، 

 :ٚزُكش اعى  ػُذ اعرخذاو انذٔسٚاخ )انًعلاخ، انًإذًشاخ انؼهًٛح، انُذٔاخ( تٕطفٓا يشاظغ نهثؽس

انًمانح كايلاً، شى ذاسٚخ انُشش تٍٛ ؼاطشذٍٛ، شى ػُٕاٌ انًمانح، شى ركش اعى انًعهح، شى سلى طاؼة 

 .انظفؽح انًعهذ، شى سلى انؼذد، ٔداس انُشش، ٔيكاٌ انُشش، ٔسلى

يشكهح انذساعح،  كهًح( تؽٛس ٚرؼًٍ 051ٚمذو انثاؼس يهخض تانهغرٍٛ انؼشتٛح ٔالاَعهٛضٚح فٙ ؼذٔد )   .2

فٙ َٓاٚح  انشئٛغٛحٔٔػغ انكهًاخ  .انذساعح ، َٔرائطانذساعح يُٓعٛحٔانٓذف انشئٛغٙ نهذساعح، ٔ

 ). انًهخض )خًظ كهًاخ
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 تؽمٓا فٙ أعهٕب ئخشاض انثؽس انُٓائٙ ػُذ انُشش.ظايؼح تُغاص٘ انؽذٚصح  ذؽرفظ يعهح  .3

 النشر إجراءات
 كانرانٙ:  ْٕٔظايؼح تُغاص٘ انؽذٚصح  انثشٚذ الانكرشَٔٙ انخاص تانًعهح انًٕاد ػثش ظًٛغ ذشعم

 ( ُٚشعم انثؽس انكرشَٔٛا Pdf  +Word )  ئنٗ ػُٕاٌ انًعهحinfo.jmbush@bmu.edu.ly  أ َغخح

 ٚظٓش فٙ انثؽس اعى انثاؼس ٔنمثح انؼهًٙ، ٔيكاٌ ػًهح، ٔيعانّ. تؽٛس CDػهٗ 

  تؽصٛح نهُشش )يٕظٕد ػهٗ يٕلغ انًعهح( ٔكزنك اسفاق يٕظض نهغٛشج ٚشفك يغ انثؽس ًَٕرض ذمذٚى ٔسلح

 انزاذٛح نهثاؼس ئنكرشَٔٛاً.

  .لا ٚمثم اعرلاو انٕسلح انؼهًٛح الا تششٔؽ ٔفٕسياخ يعهح ظايؼح تُغاص٘ انؽذٚصح 

  فٙ ؼانح لثٕل انثؽس يثذئٛاً ٚرى ػشػح ػهٗ يُؽكًٍُٛ يٍ رٔ٘ الاخرظاص فٙ يعال انثؽس، ٔٚرى

تغشٚح ذايح، ٔلا ٚؼُشع ػهٛٓى اعى انثاؼس أٔ تٛاَاذّ، ٔرنك لإتذاء آسائٓى ؼٕل يذٖ أطانح  اخرٛاسْى

انثؽس، ٔلًٛرّ انؼهًٛح، ٔيذٖ انرضاو انثاؼس تانًُٓعٛح انًرؼاسف ػهٛٓا، ٔٚطهة يٍ انًؽكى ذؽذٚذ يذٖ 

 طلاؼٛح انثؽس نهُشش فٙ انًعهح يٍ ػذيٓا.

 ػذيٓا خلال شٓشٍٚ يٍ ذاسٚخ الاعرلاو نهثؽس، ٔتًٕػذ ٚخُطش انثاؼس تمشاس طلاؼٛح تؽصّ نهُشش ي ٍ

 انُشش، ٔسلى انؼذد انز٘ عُٛشش فّٛ انثؽس.

  فٙ ؼانح ٔسٔد يلاؼظاخ يٍ انًؽكًٍُٛ، ذشُعم ذهك انًلاؼظاخ ئنٗ انثاؼس لإظشاء انرؼذٚلاخ انلاصيح

 .ػششج أٚاوتًٕظثٓا، ػهٗ أٌ ذؼاد نهًعهح خلال يذج ألظاْا 

 انًٕافمح ػهٗ َششْا لا ذؼاد ئنٗ انثاؼصٍٛ. الأتؽاز انرٙ نى ذرى 

 فًٛا ُٚشش يٍ دساعاخ ٔتؽٕز ٔػشٔع ذؼثش ػٍ أساء أطؽاتٓا. الأفكاس انٕاسدج 

 يٍ انًٕاد انًُشٕسج فٙ انًعهح يشج أخشٖ. ئ٘ َشش لا ٚعٕص 

 ( ِ511( دُٚاس نٛثٙ ئرا كاٌ انثاؼس يٍ داخم نٛثٛا، ٔ )د.ل 111ٚذفغ انشاغة فٙ َشش تؽصّ يثهغ لذس $ )

 -ليبيا  –بنغازي (: ػهًاً تأٌ ؼغاتُا انماتم نهرؽٕٚم ْٕ .دٔلاس أيشٚكٙ ئرا كاٌ انثاؼس يٍ خاسض نٛثٛا

. الاسم )صلاح الأمين 0000-445520-000 ، رقمبنغازي -الرئيسي فرع المصرف التجارة والتنميت، 

 .عبدالله محمد(

  انًهكٛح انفكشٚح نهًعهح.ظًٛغ انًٕاد انًُشٕسج فٙ انًعهح ذخؼغ نمإٌَ ؼمٕق 

 

info.jmbush@bmu.edu.ly 

00218913262838 

 

 د. طلاغ الأيٍٛ ػثذالله                                                                           

 سئٛظ ذؽشٚش يعهح ظايؼح تُغاص٘ انؽذٚصح                                                               

                 Dr.salahshalufi@bmu.edu.ly 
  

 

 

https://ws01.server.ly:8443/smb/email-address/edit/id/985
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https://ws01.server.ly:8443/smb/email-address/edit/id/986
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A Study of Dictionary Use by Libyan English 

Undergraduate Students 
 

Fouad Abdalhamid 

( Lecturer at the English Department. Omar Almukhtar University. Libya ) 

ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  
 

Abstract. 

This study is an attempt to investigate dictionary use among Libyan English students.  

The main goals of this study are to identify the types of dictionaries employed by 

Libyan EFL students, frequency of dictionary use, the type of lexical information 

sought in a dictionary, and the problems encountering Libyan EFL students while 

using a dictionary. The data was collected through a questionnaire administered to 

English students enrolled at the first year.  The results of the study reveal that Libyan 

EFL students favor bilingual dictionaries over monolingual dictionaries.  It was also 

found that the Libyan EFL students are not trained on how to use the dictionary 

effectively. As a result, these learners fail to take full advantage of the available 

dictionaries.  For example, they primarily seek the definition of the target word and 

neglect other important information about the target word such its use and etymology.  

The results also reveal some of the most common problems encountering Libyan EFL 

students while using the dictionary such as identifying the right meaning in a 

polysemous word and failure to understand the definitions in monolingual 

dictionaries. The implications of these findings are discussed, and there are 

suggestions made regarding the importance of teaching dictionary skills. 

Key words: Libyan EFL students, dictionary use, dictionary types, attitudes and 

problems in dictionary use.  

 :صخلمال

ٍ اعرخذاو انمايٕط تٍٛ ؽلاب انهغح الإَعهٛضٚح ػ مظْٙزِ انذساعح ْٙ يؽأنح نهر

ذرًصم الأْذاف انشئٛغٛح نٓزِ انذساعح فٙ ذؽذٚذ إَٔاع انمٕايٛظ انرٙ ٚغرخذيٓا ؽلاب ٔانهٛثٍٛٛ. 

رٙ ، َٕٔع انًؼهٕياخ انًؼعًٛح انايٕط، ٔذكشاس اعرخذاو انمنهٛثٍٛٛالإَعهٛضٚح كهغح أظُثٛح انهغح 

، ٔانًشكلاخ انرٙ ذٕاظّ انطلاب انهٛثٍٛٛ فٙ انهغح ٕطفٙ انماي ٚثؽس ػُٓا ْإلاء انطلاب

يٍ خلال اعرثٛاٌ ذى  انذساعح تٛاَاخ دالإَعهٛضٚح كهغح أظُثٛح أشُاء اعرخذاو انمايٕط. ظًؼ

َرائط انذساعح أٌ  تُٛد الأٔنٗ. انذساعٛح فٙ انغُح  مٛذٍٚئظشاؤِ ػهٗ ؽلاب انهغح الإَعهٛضٚح انً

ٚفؼهٌٕ انمٕايٛظ شُائٛح انهغح ػهٗ انمٕايٛظ أؼادٚح  انهٛثٌٕٛ ؽلاب انهغح الإَعهٛضٚح كهغح أظُثٛح

َرٛعح   انطلاب انهٛثٍٛٛ ػهٗ كٛفٛح اعرخذاو انمايٕط تشكم فؼال. ٚرى ذذسٚة لاّ كًا ٔظذ أَ  انهغح.

، ٛم انًصالػهٗ عث  مٕايٛظ انًراؼح.ْإلاء انًرؼهًٌٕ الاعرفادج انكايهح يٍ ان نى ٚؽمك، نزنك

فٙ انًماو الأٔل ئنٗ ذؼشٚف انكهًح انًغرٓذفح ٔئًْال انًؼهٕياخ انًًٓح  ٗ ْإلاء انطلابٚغؼ

انُرائط أٚؼًا ػٍ تؼغ انًشاكم الأكصش  كًا كشفدالأخشٖ ؼٕل انكهًح يصم اعرخذايٓا ٔأطٕنٓا. 

أشُاء اعرخذاو انمايٕط يصم ذؽذٚذ انًؼُٗ  شٕٛػًا انرٙ ذٕاظّ ؽلاب انهغح الإَعهٛضٚح كهغح أظُثٛح

فٙ انمٕايٛظ أؼادٚح انهغح.  انًٕظٕدج ٚفٔانفشم فٙ فٓى انرؼاس ًؼاَٙانظؽٛػ نهكهًح يرؼذدج ان

 .اٜشاس انًرشذثح ػهٗ ْزِ انُرائطيُالشح ٔأخٛشا ذًد 

، إَٔاع ، اعرخذاو انمايٕطؽلاب انهغح الإَعهٛضٚح كهغح أظُثٛح انهٛثٍٛٛ يت:الكلماث المفتاح

 ، انًٕالف ٔانًشكلاخ فٙ اعرخذاو انمايٕط.انمايٕط
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Introduction.   

Dictionary, being an essential tool for language learning, deserves to be allotted 

specific time in class since learning to use it is a priority if one desires to enlarge their 

vocabulary repertoire.  Moreover, dictionaries in EFL settings where there is only a 

limited input of the target language are valuable tools for learning about the language 

and culture, especially when the teachers are not available and the students take full 

responsibility for their own language learning (Cubillo, 2002).  

            Dictionaries are faithful companions to language learners because they 

provide instant and accessible meanings of unfamiliar words for the learners.  

Therefore, the indispensable role of dictionaries in language learning has been 

emphasized by both teachers and researchers (Tseng, 2009).  Dictionary is a rich 

source that provides learners with knowledge including not only the definition, 

spelling, and pronunciation of words but also detailed information such as etymology, 

collocations, and register  

              Research has also revealed that training on how to use the dictionary is 

essential; without this kind of training, EFL learners won't be able to take full 

advantage of dictionaries (Fan, 2000; Wright, 1998).  It is, however, noticeable that 

EFL learners are not efficient users of the dictionary and fail to benefit from the many 

lexical features that dictionaries offer.  Therefore, this study will investigate how 

dictionaries and types of dictionaries are employed by Libyan EFL learners. 

Literature Review. 

The dictionary is an essential tool that largely facilitates learning a second language.  

It is a rich source that offers classified information on lexemes, including their forms, 

meanings, usage, pronunciation, and origin.  Because of the dictionary's valuable 

assistance, L2 learners start using it as soon as they begin learning a language.  

             A close look at the literature reveals that the dictionary is one of the oldest 

and mostly used books in literate societies with numerous and various names given to 

it (Kirkness, 2004).  According to Schofield (1995), dictionaries play a major role that 

is as important as teaching grammar in teaching and learning English.  Bejoint (1981) 

ascertains that a good dictionary must have specific features such as paper quality, 

good binding, offering encyclopedic information, clear definitions, usage guidance, 

including idioms, antonyms, synonyms, and most importantly being easily accessible. 

             Wright (1998) defines the dictionary as the most readily accessible, most 

widely employed and cheapest learning resource.  It is an abundant resource of 

information for L2 learners as it provides them with deep knowledge about 

vocabulary, including not only meaning, pronunciation, parts of speech, collocation, 

but also deeper information such as etymology and register (Nakamura, 2000).  The 

role of the dictionary even goes beyond providing lexical knowledge by assisting L2 

learners in the comprehension and production of the text (Nation, 2001).  

Furthermore, Wang (2007) portrays the value of dictionaries for the second language 

learners as the value of maps for tourists.   

           Unfortunately, despite the importance of the dictionary in learning a second 

language, the use of dictionary by L2 learners has not attracted the attention of L2 

researchers.  Moreover, researching using the dictionary by L2 is relatively recent, 

and there hasn't been much research conducted thus far.  The use of dictionary was 

first investigated by Tomaszczyk in 1979 through a questionnaire that aimed to find 
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information about the participants' personal language learning history, current 

language use, use of dictionaries, and evaluating the information dictionaries offer.  

The results showed that dictionaries were mostly used for translation purposes, then 

writing and reading came next respectively.  The results also indicated that the 

participants preferred to use bilingual dictionaries regardless of their language 

proficiency level.  

            However, the most known and cited study of dictionary use by EFL learners is 

the one carried out by Bejoint in 1981.  The study investigated the use of dictionary 

by French EFL learners through a questionnaire.  The results indicated that the 

majority of the students preferred to use monolingual dictionaries and that for the type 

of information for which the participants consulted the dictionary, meaning was the 

most frequently sought type of information whereas etymology was the least sought 

type of information.  

            In another dictionary use study by Battenburg (1991), a dictionary use 

questionnaire was administered to participants at three language proficiency levels: 

elementary, intermediate, and advanced.  The results indicated that most of the 

participants owned bilingual dictionaries.  The results also showed that the 

participants used dictionaries mostly to look up definitions, and they rarely consulted 

dictionaries for etymology. 

            Kharma (1985) surveyed 284 students from the English Department at Kuwait 

University on dictionary use.  The results showed that although the participants had 

both monolingual and bilingual dictionaries, they had preference for using bilingual 

dictionaries.  The results also revealed that the participants had received little 

instruction on how to use the dictionary.  It was also found that the participants faced 

difficulties understanding the vocabulary used to explain the meaning of words in 

monolingual dictionaries.  

             Taylor (1991) investigated dictionary use by Malaysian EFL learners.  A 

dictionary use questionnaire was administered to students at tertiary levels to find out 

the preferred types of dictionaries, the type of information dictionaries were consulted 

for, and the difficulties encountered by the participants while using dictionaries.  It 

was found that half of the subjects in the study used bilingual dictionaries, and that 

dictionaries were mostly used to look up definitions.  Furthermore, understanding 

pronunciation symbols, and identifying the right meaning of polysemous words were 

the most frequently reported difficulties. 

              Schmitt (1997) investigated the use of dictionary by Japanese EFL 

learners.  The results indicated that 85% of the subjects in the study owned bilingual 

dictionaries, and only 15% of the participants used monolingual dictionaries.  In 

addition to this study, Baxter (1980) surveyed Japanese learners of English on 

dictionary use.  A questionnaire was administered t o342 Japanese EFL learners at 

three international universities.  The findings of the study indicated that the subjects 

depended mainly on bilingual dictionaries and rarely used monolingual dictionaries.   

            In another study that aimed to investigate vocabulary learning strategies 

employed by Sudanese learners of English by Ahmed in 1999, it was found that when 

it comes to dictionary use, the participants encountered difficulties understanding 

derivations, grammar classes of words, and the examples used to explain word usage.  

This study is the least optimistic study published in this field of research.  
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            Al-Qudah (2014) investigated the ownership and use of dictionary among 

Jordanian students of English.  The sample of the study consisted of undergraduate 

students majoring in the English department at four public and private universities.  

The data of the study, which was gathered through a dictionary use and ownership 

questionnaire, revealed that a little more than half of the sample owned printed 

monolingual and bilingual dictionaries.  However, most of the participants preferred 

to use electronic dictionaries.  

Statement of the Problem. 

Despite all of the studies in the field of dictionary use by EFL students, the researcher 

has found no research that has ever been conducted on dictionary use among Libyan 

EFL learners of English.  To bridge this gap in the literature, this study will 

investigate dictionary use by Libyan students majoring in the English language. 

Significance of the Study. 

The significance of this study stems from the topic it tackles, which aims to identify 

how the dictionary is used by English EFL learners in the Libyan context.  

Investigating this kind of dictionary use will help university instructors improve 

learning strategies employed by the Libyan students of English.  Furthermore, the 

study will contribute unavailable data to the research literature of dictionary use 

among Libyan EFL learners.  The findings of this study can be used by teachers 

working with other students in similar contexts who share some background with the 

participating students in this study. 

Research Questions. 

The present study attempts to answer the following questions: 

1. Are the Libyan ELF students given any training on how to use the dictionary? 

2. What are the attitudes of Libyan EFL students towards dictionary use? 

3. What kind of dictionaries do the Libyan EFL students use? 

4. What are the types of activities for which Libyan EFL students need to use the 

dictionary? 

5. What kind of lexical information do the Libyan EFL students look up in the 

dictionary? 

6. What problems do Libyan EFL students encounter while using the dictionary? 

Research Methodology. 

In order to achieve the set goals of this study, the researcher has devised a  

questionnaire adapting it from Hamouda (2013), a study on dictionary use among 

Saudi EFL learners.  This study is quantitative, and the data obtained has been 

statistically analyzed, measuring and comparing the percentages of the participants' 

responses to the questionnaire items.    

Participants. 

The participants of the study were students in the English department at Omar 

Almukhtar University.  Thirty two students from the first year were informed of the 

purposes of the study and willingly responded to the questionnaire.  Their age range 

was between 17 and 19.  All of these participants had studied English for more than 6 
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years before they majored in English at university, starting at middle school through 

high school. 

Instrument. 

After a thorough examination of the related literature (Bejoint, 1981; Diab, 1990; 

Battenburg, 1991; Al-Ajmi, 1992; Hamouda 2013), a questionnaire was adapted from 

Hamouda (2013), a study on dictionary use among Saudi EFL learners.  Some 

modifications were made for the questionnaire in order to make it more appropriate 

for the context and goals of the study.  For example, some statements were reworded 

and some phrases were added to make these statements clearer to the respondents.   

             The questionnaire consisted of 41 statements and was divided into five main 

parts.  The first part investigated the participants' previous training on dictionary use 

and their attitudes towards dictionaries.  The second part was aimed to find out the 

participants' preferences for dictionaries with regard to the dictionary language and 

format (e.g. paper, online, or electronic).  The third part was devoted to dictionary use 

frequency, and how far these participants consulted the dictionary in relation to 

various language skills.  The fourth part revealed the type of information the 

participants consulted the dictionary for.  The last section dealt with the problems that 

the learners encountered while consulting a dictionary.  

Procedure. 

Prior to conducting the study, the questionnaire was piloted with a few students in 

order to check the clarity of the items and validity of the data- gathering tool.  As a 

result, some modifications including changing the wording of some items were made 

such as the word essential in item 8 was replaced with the word important.  

Additionally, more statements were added to clarify some items were made in order 

make the questionnaire more appropriate to the context and participants of the study 

such as adding the phrase" to know the origin of words" to item 30.  The results of the 

piloted questionnaire were excluded from the study.  

           The modified questionnaire was administered to the participants during the 

academic year 2019-2020.  All of the participants were informed of the objectives of 

the study, and they gave consent to participate in the study.  The participants were 

encouraged to give true and honest responses. 

Data Analysis. 

The data has been quantitatively collected from the participants' responses to the 

questionnaire. In order to analyze the data, the percentages of the participants' 

responses were calculated, and compared to each other.  

Limitations of the Study.  

It is hard to generalize the findings of this study because of the following limitations: 

First, the study is limited to Libyan English students enrolled in the first year at the 

English department from one university.  Including participants from more than one 

institution could have yielded more reliable results.  Secondly, although the sample 

was very representative of the participating student population, it is still relatively 

small; a larger sample would have been more reliable and representative.  
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Results and Discussion. 

The first part of the questionnaire seeks to find an answer to the first and second 

questions of this study pertaining to the participants' previous training on dictionaries 

and their attitudes towards dictionaries.  This part consists of 10 statements which are 

presented in table 1 and 2.  

 

Table 1 Training on how to use the dictionary 

Training on the use of dictionary                             Agree                          Disagree 

                                                                           _______________________________ 

                                                                             NO           %                  NO         % 

1) I have learned in class how to use                    02          6.25                30        93.75   

a dictionary?  

2) I know how to use a dictionary.                       21           65                   11        35      

3) I started to use dictionaries at university.        12          37.5                 20        62.50 

4) I started to use dictionaries at high school.     14          43.75               18        56.25 

5) I started to use dictionary as early as at           06          18.75               26        81.25    

middle school. 

 

Table 1 shows the statistics regarding the participants' previous training on 

how to use the dictionary.  The results show that 30 (93.75 %) of the participants have 

never had any training on using the dictionary.  The results also show that 12 

(37.50%) of the subjects started using the dictionary at university, whereas 14 (43.75 

%) of the subjects began to use the dictionary at high school, and only 6 (18.75 %) 

used the dictionary as early as middle school.   

           This training gap is created due to the fact that university teachers believe that 

the students receive some training on dictionary use at high school, whereas high 

school teachers think that it is not necessary to give the students any instruction on 

how to use the dictionary assuming that it is a simple process to learn how to use the 

dictionary. 

Below is Table 2 which presents the results to the second question of the study. 

     

Table 2 The attitudes towards dictionary use 

The attitudes towards dictionary use                       Agree                          Disagree 

                                                                           _______________________________ 

                                                                             NO            %                NO            % 

 

6) I don’t like to use a dictionary.                        12            37.5              20          62.50 
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7) I like using a dictionary during class.              12            37.5              20          62.50 

8) A dictionary is an important learning              23            71.87            09          28.13 

tool for me.    

9) Using a dictionary in the exam helps me.        22            68.75           10           31.25  

10) I am satisfied with the kind of dictionary      22            68.75           10           31.25  

I use in the classroom.  

 

Table 2 presents the statistical data gathered regarding the participants' 

attitudes towards using the dictionary in general.  This data was obtained from the 

participants' responses to the questionnaire statements numbered from 6 to 10.  As 

shown in the table above, 20 (62.5 %) of the participants indicated that they like using 

the dictionary in general, and 23 (71.87%) of the participants agreed that the 

dictionary is an important language learning tool.   

             Statements 7 and 9 asked the participants about whether they like using the 

dictionary in specific situations such as during the class or in an exam.  The 

participants' answers indicate that 22 (68.75%) of them have preference for using the 

dictionary during an exam, whereas 20 (62.50%) of the participants doesn't like to use 

the dictionary during the class.  Statement 10 asked the participants whether they are 

happy with the kind of dictionary they use; 22 (68.75%) of the participants showed 

satisfaction with the types of their dictionaries.  

             The data shown in this table confirms that the participants have positive 

attitudes towards dictionary use.  Teachers should take advantage of this positive 

attitude and assist the students in order to learn how to use the dictionary effectively. 

The second part of the questionnaire aims to answer the third question regarding the 

subjects' preferences for the dictionary language types and formats.  This part is 

comprised of 7 items: four items are presented in table 3 and the other three items are 

shown in table 4.  

 

Table 3 Dictionary language types 

Dictionary language types                                           Agree                         Disagree 

                                                                           _______________________________ 

                                                                                 NO         %                 NO         % 

 

11) I like to use the E-A bilingual dictionary.         25         78.15              07        21.85 

12) I like to use the A-E bilingual dictionary.         12         37.50              20        62.50  

13) I like to use the E-E-A bilingual dictionary.     19         60                  13        40       

14) I like to use a monolingual dictionary.              12         37.5               20        62.50 

 

The data in table 3 displays the subjects' responses to the questionnaire 

statements pertaining to the language types of the dictionary.  As shown in the above 

table, English- Arabic bilingual dictionary topped the list as 25 (78.15%) of the 
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subjects indicated their preference for using this type of dictionaries.  The E-E-A 

bilingual dictionary came second in the ranking order, as 19 (60%) of the subjects 

reported their preference for this type of dictionaries.  However, the least preferred 

types of dictionaries are the monolingual dictionary and the Arabic-English dictionary 

as only 12 (37.50%) of the subjects had preference for them.  This finding is in 

agreement with findings of earlier studies such as Al-Ajmi (1992), and Diab(1990), 

who both found that their Arabic learners of English preferred E-A bilingual 

dictionary over the other types of the dictionary.  

              However, this preference for the bilingual E-A dictionary over the 

monolingual dictionary is not confined to Arabic learners of English.  Rather, it seems 

to be the case with English learners from other language backgrounds as indicated by 

other studies with their language equivalent to the bilingual E-A dictionary, for 

example Tomaszczyk (1979), Baxter (1980), Bejoint (1981), and Hartmann (1983). 

This preference for bilingual dictionaries can be justified by the fact that learners feel 

more secure when they have access to explanation or translation in their own native 

language (Laufer, 1997).  Furthermore, learners don't prefer monolingual dictionaries 

because they encounter a lot of difficulties understanding the definitions, especially 

the learners at low language proficiency levels (Bejoint, 1981; Laufer, 1997).   

The fourth section of the questionnaire contains three items that aim to find out the 

participants' preference for the format of their dictionary. 

 

Table 4 Dictionary format  

Dictionary format                                                        Agree                         Disagree 

                                                                           _______________________________ 

                                                                                 NO         %                 NO         % 

 

15) I use Paper dictionary.                                       09         28.13              23        71.87 

16) I use Electronic dictionary.                                24         75                   08        25 

17) I use Online dictionary.                                     21         65.60              11         34.40 

 

As the data shows in table 4, 24 (75%) of the participants indicated their 

preference for using an electronic dictionary, whereas the paper dictionary was the 

least preferred type of dictionary with only 28.13% of participants indicating their 

preference for it. A relatively good number of participants, 21, constituting 65.60 % of 

the participants reported preference for the online dictionary. 

             Learners tend to use electronic dictionaries because they provide fast 

translation for them. However, the information that electronic dictionaries provide for 

the learners is very limited compared to the information provided by the paper 

dictionary. For example, paper dictionaries provide information about word categories, 

usage, derivative, illustrations and examples, whereas electronic dictionaries provide 

only voiced pronunciation, instant translation and meaning of the target word.  

Additionally, most students don't have access to the internet all the time, and this is 

most likely why the online dictionary is less preferred than the electronic dictionary.   



 
 

Benghazi Modern University 
info.jmbush@bmu.edu.ly                               Dr.salahshalufi@bmu.edu.ly

        Mobile +218945429096 

12 

The third part of the questionnaire is an attempt to answer the fourth question of the 

study, and it consists of 5 items that show how far the Libyan EFL students use the 

dictionary for their four language skills (speaking, listening, reading, and writing) and 

translation activities.       

 

Table 5 Dictionary use to aid language skills 

Dictionary use for different language activities             Agree                        Disagree 

                                                                           _______________________________ 

                                                                                     NO        %                NO        % 

 

18) I use the dictionary during or after listening.        23        71.87             08       25 

 19) I use the dictionary when I read an                      26        81.25             05      15.62 

English text.    

20) I use the dictionary when I want to write             22        68.75              09      28.12 

 in English.    

 21) I use the dictionary when I speak or want to       09        28.12              23      71.88 

 speak in English (for preparation or after speaking).    

22) I use the dictionary to translate from Arabic        28        87.50              04      12.50 

 into English or from English into Arabic. 

 

The table above presents the data obtained from the participants' responses 

with regard to their use of the dictionary to aid their four language skills and 

translation.  A close look at the table reveals that the dictionary is mostly used to 

assist the participants to translate from Arabic to English; 28 (87.50) of the 

participants confirmed that they use the dictionary for A-E translation.  Using the 

dictionary to assist their reading skill comes second in the ranking order as 26 

(81.25%) of the participants reported using the dictionary while reading in English.  

This shows that translation and reading requires frequent use of the dictionary by the 

students. 

              Moreover, 23 (71.87%) of the participants indicated that they use the 

dictionary while listening in English, and 22 (68.75%) of the participants reported 

they use the dictionary for writing purposes.  However, a low dictionary use 

frequency was reported in the speaking activities, as this has been reported by Only 9 

(28.12%) of the participants.   

The fourth part seeks to answer the fifth question of the study, and it consists 

of 10 statements dedicated to the type of information the participants reported seeking 

while consulting the dictionary.   
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Table 6 Types of information dictionaries are consulted for 

Types of information looked up in a dictionary             Agree                        Disagree 

                                                                           _______________________________ 

                                                                                    NO         %               NO         % 

 

23) I use a dictionary to look up the meaning of        30         93.75            02       06.25 

a word or a phrase. 

24) I use a dictionary for synonyms.                          23         71.87            09       28.12 

 25) I use a dictionary to look up antonyms.              25         78.12            07       21.87 

26) I use a dictionary to check spellings.                   29         90.62            01       03.12 

27) I consult a dictionary when I want to                   25         78.12            06       18.75 

know the pronunciation of a vocabulary item.                                                                 

28) I consult a dictionary when I want to see             17         53.13            15       46.87 

some examples about uses of a certain word.                                                                  

 29) I use a dictionary to find out what 'part of           18         56.25            14       

43.75 

 speech' a word is (i.e., n., v., adj., etc.) or the 

 derivations of such vocabulary items.   

 30) I use a dictionary for etymology                         13         40                 19          60 

 (to know the origin of the word).      

31) I use a dictionary to find out whether                  13         40                 19          60 

 a word is in common usage.  

32) I use a dictionary to check for                              15         46.87            17       53.13 

 collocations, i.e., words and phrases. 

 

As shown in the above table, the most frequently looked-up information is 

meaning, followed by spelling, pronunciation, antonym, synonym, grammar, 

examples, and collocations. Usage and etymology come last as the least frequently 

looked up categories of information. The table clearly shows that the majority 

(93.75%) of the participants use a dictionary to look up the meaning of a word or a 

phrase. This confirms the same findings in other key studies on dictionary use in 

which the participants mostly checked their dictionaries for the meanings of words 

(Tomaszczyk, 1979; Bejoint, 1981; Battenburg, 1990).  

           Spelling is ranked as the second most frequently checked lexical information 

by participants in this study (90.62%).  This concurs with findings by Tomaszczyk, 

(1979) and Hartmann, (1999) which indicate that spelling is of great importance for 

learners of English. 

           The third most frequently checked lexical information by Libyan EFL students 

is pronunciation and antonyms with a percentage of 78.12% of participants reporting 

checking them in their dictionaries.  This means that pronunciation information tends 
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to be consulted more frequently by participants in this study, and this is in agreement 

with findings from other studies such as Tomaszczyk (1979), Bejoint (1981), Kharma 

(1985), and Diab (1990) who reported in their studies that the participants had 

consulted pronunciation relatively frequently. Looking up synonyms comes after 

antonyms in the ranking order with 71.87%.  

            It is also worth noting that consulting the dictionary for grammatical 

information, examples and collocation doesn't seem to be frequent with only 56.25 %, 

53.13% and 46.87% respectively. Etymology and Usage were the least frequently 

checked lexical information with 40%. 

The last part of the questionnaire is dedicated to answer the last question of the study. 

It is composed of nine items that deal with difficulties that face the EFL learners 

while using the dictionary.  

 

Table 7 The difficulties in dictionary use 
 

Problems encountered while using a dictionary              Agree                      Disagree 

                                                                           _______________________________ 

                                                                                      NO        %              NO          % 

33) I cannot find the word I am looking up                23         71.87            08       25 

34) It is difficult to understand the definition             19         60                 13       40 

35) It is difficult to identify the right meaning           28         87.50            04       12.50 

       in a polysemous word. 

36) It is difficult to find the information I want.        19         60                 12       37.50  

37) The information I find in the dictionary               17        53                 14       43.75  

      is not enough.   

38) It takes much time to consult the dictionary.       14         43.75            18       56.25 

39) Too few examples are given in the dictionary.    14         43.75            17       53.13 

40) Unclear examples are given in the dictionary.     14         43.75            17       53.13  

41) I cannot understand the pronunciation                 12         37.50            19       60 

       information. 

 

According to the statistics shown in the table above "identifying the right 

meaning in a polysemous word" is the most common problem facing the participating 

Libyan EFL learners.  28 (87.5%) of the participants indicated having this problem 

while using the dictionary.  This problem is very common to all EFL learners and is 

not confined to Libyan Learners.  The same problem was found to be the most 

frequently encountered among Saudi EFL learners in Hamouda (2013).   

             The statistics also reveals that "finding the word I am looking up" is the 

second most common problem as reported by 71.87% of the participants.  Again, this 

result is in agreement with previous studies such as Hamouda (2013).   Both of 
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understanding the definition and finding the information sought come third in the 

common problems ranking orders.  Both of these problems were reported by 19 (60%) 

of the subjects. The inability to understand the definitions can be caused due to 

encountering unfamiliar words in the definition, especially for elementary and low 

pre-intermediate learners.  

             Less than half of the participant (43.75%) indicated facing problems in 

dictionary use such as spending too much time consulting the dictionary, not finding 

enough examples, and the examples provided are not clear.  Understanding the 

pronunciation information was the least common problem with only 37.50% of the 

participants reporting it. The majority didn't face problem with pronunciation because 

they were having a phonetics class in which they were introduced to the phonetic 

transcription and symbols.  

Conclusion and Recommendations. 

This study was an attempt to cover some aspects about dictionary use by Libyan EFL 

learners.  Many conclusions can be drawn from the study.  First, in agreement with 

the findings of earlier studies that were conducted on Arabic EFL learners (Al-

Ajmi,1992; Diab,1990; Hamouda, 2013), this study has revealed that Libyan EFL 

students don't receive any instruction on how to use the dictionary neither early at 

schools nor later at university.   

             Second, it was found that Libyan students have positive attitudes towards 

using the dictionary as a language learning strategy, and they value it as a learning 

tool.  This finding concurs with the finding of Hamouda (2013), who found the same 

positive attitudes among Saudi EFL learners.  Third, the study revealed that Libyan 

EFL learners prefer to use bilingual dictionaries, and this finding is similar to finding 

in other key studies on Arabic EFL learners such as Al-Ajmi (1992), and Diab (1990), 

and Hamouda (2013).  Fourth, it was found that Libyan EFL learners have preference 

for electronic dictionaries over paper and online dictionaries, and this finding is 

consistent with the findings in Hamouda (2013).  

               Moreover, it was found that Libyan EFL learners use the dictionary mostly 

for translation and reading purposes.  However, there is low frequency use of 

dictionary for speaking activities.  Furthermore, the results indicated that looking for 

the meaning of words was the main purpose of dictionary use and tracing the origin of 

words was the least sought information in dictionary use among Libyan EFL learners. 

These results are similar to the results in Hamouda (2013).  Finally, the data showed 

that identifying the right meaning in a polysemous word was the most common 

problem, and understanding the pronunciation information was the least common 

problem encountering Libyan EFL learners.    

              Based on the findings of this study, a number of recommendations could be 

made.  First, university teachers should provide instructions to their students on how 

to use the dictionary and don't assume they have received such instruction in schools.   

Second, teachers should take advantage of the positive attitudes of the students 

towards dictionaries and encourage them to use monolingual dictionaries as this will 

help grow their vocabulary repertoire.    

            Third, teachers should inform their students of online dictionaries and how 

these dictionaries are constantly updateable that they include even the most recently 

coined word.  Fourth, teachers should teach their students about the good lexical 

features of their dictionaries such as the inclusion of derivatives, antonyms, and 
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synonyms, and how this helps improve their vocabulary proficiency.  Finally, teachers 

should teach students vocabulary learning strategies such as guessing unfamiliar 

words from the context as this will help the students overcome the problem of 

identifying the right meaning of a polysemous word. 
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Appendix I Questionnaire 

 

 

                                                                                          Agree                      Disagree 
1) I have learned in class how to use a dictionary?   

2) I know how to use a dictionary.                         

3) I started to use dictionaries at university.        

4) I started to use dictionaries at high school.                                                                   

5) I started to use dictionaries as early as middle school. 

6) I don’t like to use a dictionary.             

7) I like using a dictionary during class.             

8) A Dictionary is an important learning tool for me.  

9) Using a dictionary in the exam helps me.          

10) I am satisfied with the kind of dictionary I use in classroom.   

11) I like to use the E-A bilingual dictionary.     

12) I like to use the A-E bilingual dictionary.     

13) I like to use the E-E-A bilingual dictionary.    

14) I like to use a monolingual dictionary.     

15) I use Paper dictionary.                         

16) I use Electronic dictionary.         

17) I use Online dictionary.          

18) I use the dictionary during or after listening.   

19) I use the dictionary when I read an English text.  

20) I use the dictionary when I want to write in English.    

21) I use the dictionary when I speak or want to speak in English (either for 

preparation for or after speaking).   

22) I use the dictionary to translate from Arabic into English or from English into 

Arabic. 

23) I use a dictionary to look up the meaning of a word or a phrase. 

24) I use a dictionary for synonyms (similar words).            

25) I use a dictionary to look up antonyms (the opposites). 

26) I use a dictionary to check spellings.         

27) I consult a dictionary when I want to know the pronunciation of a vocabulary 

item. 
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28) I consult a dictionary when I want to see some examples about the uses of a 

certain word.     

29) I use a dictionary to find out what 'part of speech' a word is (i.e., n., v., adj., etc.) 

or the derivations of such vocabulary items.     

 30) I use a dictionary for etymology (to know the origin of the word).      

31) I use a dictionary to find out whether a word is in common usage.  

32) I use a dictionary to check for collocation, i.e., words and phrases. 

33) I cannot find the word I am looking up.             

34) It is difficult to understand the definition.         

35) It is difficult to identify the right meaning in a polysemous word (a word that has 

many meanings).                                                                      

36) It is difficult to find the information I want.       

37) The information I find in the dictionary is not enough.  

38) It takes too much time to consult the dictionary.       

39) Too few examples are given in the dictionary.            

 40) Unclear examples are given in the dictionary.            

41) I cannot understand the pronunciation information. 

     

         

 


